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S Learning Intentions

Virginia Tiered Systems of Supports

* Discuss our mission. Why did we do this?

« Review critical decision points and steps
congruent with the data, systems and

practices logic model

» Explore the LCPS resources




A little about LCPS

(as of September 1, 2019

« Located west of Washington DC
* One of fastest growing school divisions in the nation
« 84,000 Students +2%

94 schools (59 Elementary, 17 Middle, 16 High, 2

Instructional Centers)
* 549% Non-White +2%
« 20% Economically Disadvantaged +1%
« 18% English Language Learners (EL) +1%

« 12% IEP unchanged



Three Integrated Frameworks

RTI (Reading and Math)

> Core Instruction
> Targeted & Intensive
Intervention

> Specialized Instruction

PBIS (Behavior)
Mental Health




Integrated MTSS Team

Specialized
Instruction
Supervisor

Reading Math Supervisor MTSS
Supervisors & Specialist Supervisor

RTI PBIS Social Emotional

: Learnin
Coordinator Coordinator Specialigt

Specialized
Instructional
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Our “RTI Journey”

Not This This
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RTI Renewal (2016-2019)

Recommendations:

Improve collaboration for systemic implementation

Reduce duplicate efforts — Increase aligned support

Integrate instructional initiatives

First: Tier 1 Core Instruction
Next: Tier 3 Intensive Intervention (Specialized Instruction)
Then: Tier 2  Targeted Intervention

Integrate with School Improvement Planning
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LCPS RTI Core Components

Leadership

Data for Student Success
Includes universal screening and progress monitoring

Targeted Instruction
High quality core instruction at Tier 1
Strategic intervention at Tier 2
Intensive intervention at Tier 3

Data-Driven Decision Making

Evaluation
Fidelity of Implementation and Student Outcomes

o Structures «j-Processes & Procedures «j-Professional Development



MISSION HMPOSSIBLE

Reduce time spent on assessment.
Increase time spent on instruction.

Increase effective data-driven decision
making across the division



Create Effective Efficiencies

« Identifying students in need of tiered reading
and/or math support

* Diagnosing root of students’ difficulties

« Matching evidenced-based interventions to
specific student needs (Just Right Fit)

« Monitoring effectiveness of match and student
growth
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Our “Crew”

« RTI Coordinator
» Supervisor, Elem. Reading
« Supervisor, Math

» Supervisor, Secondary Reading
« Supervisor, Special. Instruction

 RTI Consulting Teacher

» Lead Educational Diagnostician

Systems Logic
Core Content
Core Content
Core Content

Reading & Math Intervention

Reading Intervention

\ ZE 2 2 2 2 2

Assessment
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Map

Resources

— N

Monitor &
Evaluate
Effectiveness

Select
Assessments &
Define Logic

Establish
Criteria for
Additional

Assessment

Provide
Professional
Development

Match EBIs to
Specific
Deficit Areas

Create
Decision Tree
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Map Resources

« What assessments do we have? For what? Who is
trained to give them?

« What EBIs can we provide with fidelity? Who is
trained to implement them? How much time is
required?

 What's missing? What do we need? What is the
cost, required training, and implementation time?



Select Assessments

PALS (K-1)

Phonological Awareness

MAP Growth (2-8)
ELA Content/Reading Comprehension

FAST (Formative Assessment System for Teachers)

Phonological Awareness Fluency, Phonics Fluency, Oral Reading
Fluency

Developmental Spelling (DSA)
Words Their Way Inventories

Orton-Gillingham Phonics Inventory
Phonics



Define Assessment Logic

Universal - ALL

PALS (Grades K-1)
MAP Growth (Grades 2-8)

Supplemental- SOME

Formative Assessment System for Teachers (FAST)
Developmental Reading Assessment (DRA-2)

Diagnostic - FEW

Phonics Inventories



Breakout Discussion (8 minutes)
followed by Share Out (2 minutes)

. What advantages do you see to mapping
assessments and creating an efficient and
effective assessment plan?

. What barriers do you anticipate? How might
you address these?



Establish Criteria for Additional
Assessment

PALS (Grades K-1)

Students who don’t meet the fall benchmark

Students who meet the fall benchmark but team still has concerns

MAP Growth (Grades 2-8)

Grade 2 = Students whose score falls below the 40%tile

Grades 3-8 = Students whose score fall below the 40%ile -OR- are not

predicted to pass the VASOL English per the Class Breakdown by Proficiency
Report



Create Decision
Tree

Created using
Microsoft Word

Converted to .pdf
Saved in Google drive

LCPS Grades 3-5 MAP Growth Reading Decision Tree
This document is intended to be used with the Determining Next Steps for Tiered Support Using MAP Data

Did the student’s overall
MAP Growth score meet
or exceed the 40%tile?*

Is the student projected to pass
this year’s English SOL according
to the MAP Classroom Breakdown
by Projected Proficiency Report?

If using FAST for progress monitoring, administer CBM-R to check student’s fluency. Did the
student meet the grade level WRC benchmark and did the student’s accuracy meet 95% or

higher? If not using FAST, administer the DRAZ to check student’s fluency. Did the student meet the
instructional level benchmarks for oral reading fluency (expression, phrasing, rate and accuracy)?

If the student is an English Learner (EL), compare the student’s ACCESS score from last year to this
year using this table. Did the student meet the progress requirement?

Word Analysis/Phonics

Administer one of the
following phonics
inventories: DSA, OG Phonics
Inventory, or Core Phonics
Inventory to provide
targeted or intensive
intervention matched to
student needs. If student
participated in PALS,
subtest data and PALS
recommendations should
also be considered.

In addition to, differentiated
core instruction, provide
targeted or intensive
intervention in areas that
support word analysis/
phonics.

Provide specialized reading
instruction to students with
reading related disabilities.
Progress monitor using FAST
CBM-R.

Language/Comprehension

Administer the DRA2 or QRI-5
to identify specific
comprehension difficulties.
Did student meet the grade-
level target on the additional
assessment?

Differentiate or
personalize core
instruction. Reinforce,
develop and introduce
areas identified by the MAP
Learning Continuum report.
Progress monitor using
MAP Growth in winter and
spring.

For grade 3 students still
participating in PALS,
subtest data and
recommendatiens should
be considered when
matching intervention to
need.

* Students who perform
between the 30%tile and
the 40%tile may be placed
on “Monitor” status in Tier
1. These students would
receive high quality,
differentiated core
instruction and progress
may be monitored
monthly. If after one or
two months the student’s
performance declines, the
student should be moved
to Tier 2.

In addition to differentiated
core instruction, provide
intervention in areas that
support language /
comprehension as identified
by administered
assessments. Provide
specialized reading
instruction to students with
Reading related disabilities.
Progress monitor using
e TCRWP running records
®  Next Step Guided
Reading Assessment
e DRA2 progress
monitoring

Glossary

MAP = Measures of
Academic Progress

FAST = Formative
Assessment System for
Teachers

CBMR = Curriculum-Based.
Measurement - Reading
DRA2 = Developmental
Reading Assessment,
Second Edition

DSA = Developmental
Spelling Assessment

0G = Orton-Gillingham
WRC = Words Read Correct
PSI = Primary Spelling
Inventory

ESI = Elementary Spelling
Inventory

USI = Upper Level Spelling
Inventory

This document and translations of it may be copied and furnished to others, and derivative works that comment on or otherwise explain it or
assist in its implementation may be prepared, copied, published and distributed, in whole or in part, without restriction of any kind, provided that
the above copyright notice and this paragraph are included on all such copies and derivative works. However, this document itself may not be
modified in any way, such as by removing the copyright notice or references fo Loudoun County Public Schools. REVISED 09-18-19
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Create a Professional Development
Plan

Make it sustainable and cost-effective

Appeal to several learning styles and learning
environments

Provide follow up sessions and/or provide
coaching

Evaluate effectiveness and use results to make
Improvements

Revise plan annually
- What can we offer virtually in FY21? \ /TQC



Monitor Effectiveness: School
Improvement Plan

Example Outcome Goals:

In Spring 2020, students above the 40th achievement percentile on
MAP reading will have an average fall to spring conditional growth
percentile of 50 or higher. (Tier 1)

In Spring 2020, students below the 39th achievement percentile on
MAP reading will have an average fall to spring conditional growth
percentile of 55 or higher. (Tiers 2 and 3)

V//



Monitor Effectiveness: School
Improvement Plan

Example Process Goals:

Teachers in grades 2-5 will utilize the Pathways model to deliver
differentiated reading instruction as observed through
walkthroughs and lesson plan reviews 80% of the time during the
2019-2020 school year.

Teachers in grades 2-5 will implement an intervention framework
to support all students in Reading as evidenced by Classroom
observations and lesson plans 100% of the time.

V//



Monitor Effectiveness: School
Improvement Plan

Example Action Steps:

Pathways Coach will collaborate with grade level teams and provide job-embedded
coaching and feedback

Teachers will discuss and plan for research based interventions during CLTs
Establish Power Up in the master schedule and monitor the use of power up

Teachers will utilize running records and FastBridge regularly to progress monitor
students who are reading below benchmark.

Quarterly performance data will be reviewed during a regular grade level data

meeting

Teachers will use the reading decision trees in response to MAP results; employing
data driven decision making.

N



Evaluate Effectiveness:

Implementation and Outcomes

LCPS MTSS-Rtl IMPLEMENTATION RUBRIC:
SCHOOL-LEVEL

The Rtl Implementation Rubric: Schoo! Level is a rubric that serves as an overview of implementation for Response to Intervention (Rel). It
describes what Rtl looks like across the 4 components of Rtl (i.e., Leadership, Data-Driven Decision Making through a Problem-Solving Model,
Targeted Instruction, and Data to Support Student Success) and across 4 growth stages (i.e, planning, developing, implementing, sustaining).

The purpose of the rubric is to:
1. serve as an informational resource (i.e., blueprint, roadmap of Rtlimplementation)
2. measure fidelity of Rtl implementation
3. assist with planning for the school improvement plan

Growth stages:
= Planning- The goal of this stage i to build consensus and buy-in for Rtlimplementation.

s Developing- This stage involves designing the infrastructure to implementRtl.

* Implementing- During this stage, the school implements the structures that were designed during the Developing stage and works
to build consistency and fidelity.

& Sustaining- Within this stage, the model is embedded and done with fidelity. Schools now focus on how effective the maodel is and
make changes based on data to ensure it is effective.

Each component has a list of anchors & guiding questions on the far left column. For the sake of consistency, each component has the
same three anchors:
Structures- The pieces of an Rtl model that are static and do not necessarily change (e.g., structure of a team).
Processes and Procedures- The pieces of an Rt model that are fluid and involve interactions among the structures.
Professional Development- The skills taught to staff and how the skills are monitored and used.

Read the rows and columns to get a sense of the scope of the component.
Using existing data, work your way through the rubric and highlight or circle the cells that describe your site. Transfer your responses to the LCPS
MTSS-RTI Fidelity Implementation Rubric (Google Form). Only 1 person, either the administrator or team leader, should do this.
‘Once you have completed a rubric, write that growth stage your site is in on the ScoringSummary.

|dentify desired level of implementation.

Compare the gap between desired level and current level.

Determine if you're going to focus on one component, several, or all of them.

Create actions or next steps and include them in your school improvement plan (SIP).

Chedk on progress throughout the school year and communicate progress through quarterly updates in your SIP.

P =
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Leadership

Data-Driven Decision Making

} IZ ANCHOR Q, \

Structures
Processes & Procedures

Professional Development

= [A

J * Measures \
Spring 2019 Fall 2819 Spring 2626
2.76 2.83 3.26
2.71 2.76 3.14
‘ * Measures ’ =
Spring 2619 Fall 2619 Spring 2620
2.74 2.83 3.22
2.84 291 3.26
2.65 2.82 3.83
S
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Overall Score Trend

4.00 ~
3.18
3.66 .
276 2.86
2.60
1.66
8.686 1 ! Y
Spring 2619 Fall 2619 Spring 2626
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Evaluate Effectiveness - Outcor




Evaluate Effectiveness:
Student Outcomes

MAP Conditional Growth
Fall 2019-Winter 2020

Reading Math
Tier 1 (50%tile) 50 50
Tier 2 (55%tile) 61 58
Tier 3 (55%tile) 56 62
All 52 52

V//




Add your thoughts to this padiet

e T like ...
e T know ...
I wonder ...

&
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https://padlet.com/kristin_mcgraw1/pxc3vsx6y27b4ogc

Other LCPS Work

« Specialized Math Instruction (Fall 2019)

« Math Decision Trees (Fall 2019)

« Distance Learning Guidance for Targeted
Instruction and Data-Driven Decision Making
(Fall 2020)

« Expand implementation to middle and high
schools (2021-2023)



Questions/Comments



Getting Started

Essential Questions:

« Would this benefit our division/school?
« Who should be on our crew?

Essential Actions:

1. Map your reading assessment resources

2. Select assessments and define logic (i.e., universal,
supplemental, diagnostic)

3. Establish criteria for additional assessment



g Final Thoughts

Virginia Tiered Systems of Supports

5 it god enugh to try?




