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Learning Intention

Academic TFI 1.6a
Formative Assessment

● Know and apply 
knowledge of five 
strategies of 
formative 
assessment

Success Criteria

● I can give 
examples of using 
the five strategies 
of formative 
assessment 
and/or guide 
others in the 
process



Teachers utilize formative assessment to 
inform teaching,   lesson plan 
adjustment, and remediation.

Evidence:
• Examples of formative assessment
• Examples of lesson plans with 

adjustments
• Examples of plans for remediation
• Walkthrough observations

Academic TFI 1.6a
Formative Assessment (item description)



Definition of Formative 
Assessment



1.Clarifying, understanding, and sharing 
learning intentions and success criteria

2.Eliciting evidence of learners’ achievement
3.Providing feedback that moves learning 

forward
4.Activating students as instructional 

resources for one another
5.Activating students as owners of their own 

learning

Source: Wiliam, D. (2011). Embedded Formative 
Assessment.

Five Formative Assessment 
Strategies  #1 and #2



Strategy #2. Eliciting evidence of 

learners’ achievement
Just Say No to Calling 
on Volunteers Response Systems

• Choral response (with 
think time and clear 
signal)

• White boards
• Popsicle sticks
• Partners (teacher 

selected, job for 
both)

• Discussion groups
• Exit tickets



More Resources for Formative 
Assessment

Think 
about 
some that 
have 
always 
worked
for you!



Take Three Guesses

They Respond - We Respond

• What is the strongest 
predictor of academic 
achievement?

• What is the optimal 
correct response rate 
(percent) during initial 
instruction? 

• During independent 
practice?

Two Decisions

1. What adaptations can 
be made to the 
current lesson?
a. immediate reteaching
b. more practice

2. What adaptations 
should be made in 
future lessons?
a. Facts, concepts, skills, 

opportunities for 
critical thinking

b. Additional practice



1.Clarifying, understanding, and sharing 
learning intentions and success criteria

2.Eliciting evidence of learners’ achievement
3.Providing feedback that moves learning 

forward
4.Activating students as instructional 

resources for one another
5.Activating students as owners of their own 

learning

Source: Wiliam, D. (2011). Embedded Formative 
Assessment.

Five Formative Assessment 
Strategies #3



Strategy #3: Provide feedback 
that moves learning forward

http://www.youtube.com/watch?v=vdIk9ysWJXQ
http://www.youtube.com/watch?v=vdIk9ysWJXQ


Feedback should be more work for the 
recipient than the donor. 

Effective Classroom Feedback:
The Work of the Recipient 



Feedback should be focused. 

Effective Classroom Feedback:
Focused and Specific



Feedback should 
relate to the 
learning goals 
that have been 
shared with 
students.  

Effective Classroom Feedback: 
Related to Learning Goals



The Socioemotional Links to 
Feedback

● The relationship between the 
teacher and student needs to be a 
positive one.

● The teacher needs to be seen as 
credible in the eyes of the student.

● The climate of the classroom needs 
to be such that errors are not 
viewed with shame, but as part of 
the learning process.

The Distance Learning Playbook p. 151



The Culture of the Classroom

“Specific and 
meaningful 

performance feedback 
helps students see the 
assignments and tasks 

as opportunities to 
learn and grow rather 
than as assaults on 
their self-concept.”



1.Clarifying, understanding, and sharing 
learning intentions and success criteria

2.Eliciting evidence of learners’ achievement
3.Providing feedback that moves learning 

forward
4.Activating students as instructional 

resources for one another
5.Activating students as owners of their own 

learning

Source: Wiliam, D. (2011). Embedded Formative 
Assessment.

Five Formative Assessment 
Strategies



https://players.brightcove.net/268012963001/rJenILPQx_default/index.html?videoId=5518311215001

Peer Critiques

https://players.brightcove.net/268012963001/rJenILPQx_default/index.html?videoId=5518311215001


❑ Cooperative learning (as long as 
there is a group goal and individual 
accountability)

❏ Discussion
❏ Partner work
❏ Collaborating
❏ Peer tutoring
❏ Turn and talk
❏ Important-Students need to be 

taught how to collaborate

Strategy #4. Having students 
help each other learn

https://vtss-ric.org/advanced-tiers-materials-2020/

https://vtss-ric.org/advanced-tiers-materials-2020/




1.Clarifying, understanding, and sharing 
learning intentions and success criteria

2.Eliciting evidence of learners’ achievement
3.Providing feedback that moves learning 

forward
4.Activating students as instructional 

resources for one another
5.Activating students as owners of their own 

learning

Source: Wiliam, D. (2011). Embedded Formative 
Assessment.

Five Formative Assessment 
Strategies #5



Learning Intention

Academic TFI 1.9
Student Involvement

Enable the use of 
student goal setting and 
metacognitive learning 
in classrooms

Success Criteria

I have strategies to use 
in working with students 
to set and monitor goals 
and/or share with 
others.

I have strategies to use 
in working with students 
on reflecting on their 
own learning and/or 
sharing with others.



Instruction includes opportunities for 
students to participate in (a) the process of 
setting learning goals; (b) tracking of 
progress toward the learning goals; and (c) 
metacognitive reflection on learning.

Evidence:
• Self-monitoring performance charts
• Student goal statements
• Aim lines
• Lesson plans
• Instructional observation data

Academic TFI 1.9
Student Involvement (Strategy #5)



Promoting Student Involvement 
is Culturally Responsive

“Help students cultivate a positive 
mindset and sense of self-efficacy”

“Support each student to take greater 
ownership for his learning”

“Give students language to talk

about their learning moves”

p. 17



1.9 a) Students 
setting learning goals

• Co-constructing a rubric or checklist 
based on learning criteria (not 
necessarily individual)

• Setting personal, individual goals 
based on current performance



1.9 a) Student Monitored Goals

https://www.interventioncentral.or
g/student_assessment_academic_

self_monitoring



1.9 a) Goal Setting Tips

• Express goals 

positively

• Keep goals small

• Set goals that are 

specific and 

measurable

• Just work on two or 

three goals at a time

• Set goals that are in 

the students’ control

• Celebrate achieving 

goals!



1.9 b) Tracking Learning Goals



1.9 b) Clarity on tracking goals

Individual Tracking

• Graphs 

• Stars on rubrics 
(video)

• Project checklists

Individual 
Understanding

• Traffic Lights

• Red/Green Disks 
or Cups 

• Polling (for 
distance learning)

• Videos of a lesson 
for students to 
watch and rewatch



http://players.brightcove.net/268012963001/default_default/index.html?videoId=5117777016001

1.9 b&c) Looks like, sounds 
like...

http://players.brightcove.net/268012963001/default_default/index.html?videoId=5117777016001


https://youtu.be/pqAHh3pZ57M

Self Directed Learners

https://youtu.be/pqAHh3pZ57M


1.9 b&c) Student Self-
Assessment

This Photo by Unknown Author is licensed under CC 

BY-SA-NC

Self reflection on group work math.pdf
Self-Questioning.docx

Self-Assessment.docx

https://campuspress.uwl.ac.uk/teaching/2015/12/11/9-poll-everywhere/
https://creativecommons.org/licenses/by-nc-sa/3.0/
https://drive.google.com/file/d/1gIFfP4kuBnkvMhfTJjkVmiHR9I7h8aUU/view?usp=sharing
https://drive.google.com/file/d/1n1bWwoUK5W3JnVlQt4ryITkpeuuoE3ph/view?usp=sharing
https://drive.google.com/file/d/1YfrXpfsDpfJfCIn2x_lTbHSLWvzBZI5B/view?usp=sharing


http://players.brightcove.net/268012963001/default_default/index.html?videoId=5117489250001

1.9 c) Example: Metacognition

http://players.brightcove.net/268012963001/default_default/index.html?videoId=5117489250001


Learning Intention

Academic TFI 1.8
Instructional Practices

● Determine 
school-wide 
practices that are 
equitable and 
impactful for ALL 
students

Success Criteria

● I can share the 
data to engage 
others in 
committing to 
impactful 
practices



Evidence-based practices and routines are 
implemented with fidelity and consistency 
across all classrooms (e.g., activating prior 
knowledge, explicit instruction, engagement, 
feedback, scaffolding).

Evidence:
• Walkthrough data
• Data collection tools
• Administrator observation data
• Peer observation data

Academic TFI 1.8
Instructional Practices(item description)



VTSS Instructional Practices



1. Arranging the Physical Environment
2. Active Supervision
3. Classroom Expectations (aligned to school-

wide expectations)
4. Routines and Procedures
5. Engagement: Opportunities to Respond
6. Formative Assessment
7. Scaffolding
8. Acknowledgement and Behavior Specific 

Praise
9. Feedback: Error Correction
10.Fostering Community with Feedback

The VTSS Ten



Equitable Practices Resources



Are we using the practices?



Data observation tools



What Are the 
Practices?

Fidelity:
Did We Do What We Said?

Once we decide on the 
universal practices, we 
need to make sure that 
they are implemented 
across the building. 
Example:

Do We Implement 
With Fidelity?



A System for Data Collection

http://drive.google.com/file/d/1U0rkoUB5_ykzMEN8OJT-nmtWf4FuealY/view
http://drive.google.com/file/d/1U0rkoUB5_ykzMEN8OJT-nmtWf4FuealY/view


Academic TFI 1.1
Team Composition

Each team in the school includes staff with 
expertise to support the function of the 
team and represents the diversity of the 
building.

Evidence

• Meeting structure flow chart
• Meeting agendas with team members
• List of team members and their roles



All school teams (e.g., grade level, content, 
department, leadership)have 

a)defined goals that support the strategic plan 
and/or continuous improvement plan;(b) defined 
communication loops among all teams and faculty; 
and 9c) regularly scheduled meetings. 

Evidence:

• Meeting structure flow chart with team goals
• Team action plans
• Meeting agenda
• “Working Smarter Not Harder” document
• Communication plan

Academic TFI 1.2a
Team Alignment



All schools have operating procedures 
that include (a) agenda; (b) minutes 
and (c) defined roles and 
responsibilities

Evidence:

• Meeting agenda and notes
• Roles and responsibility 

documentation

Academic TFI 1.2b
Team Operating Procedures



Suggestions for communication:

1. All teams maintain meeting minutes in Drive 
folder using common agenda.

1. All teams present 5 minute update at bi-
monthly faculty meeting.

1. Each team has minimally one member on 
leadership for two-way communication.

1. Each team shares their data with all staff.

(b) defined communication loops 



Teams identify when they will meet and it is 
communicated to school staff. 

This document is monitored by leadership as 
evidenced by agenda minutes.

Hint:  Consider adding some specific agenda 
items, such as January 1st meeting looks at 
universal screening, or 2nd grade level meeting 
of month reviews benchmark assessments, etc.

(c) regularly scheduled meetings



“No individual alone can transform our 
schools into places where all children 

get what they need every day.”

*Elena Aguilar, The Art of Coaching Teams, 2016.  p. 7

Why Teams?



Learning Intention

Academic TFI 1.6b
Instructional Adjustment

● Promote effective 
teaming 
structures with 
systems for 
utilizing data to 
make 
instructional 
adjustments

Success Criteria

● I can lead a 
discussion of 
grade or team 
level data in order 
to impact 
instruction



A procedure is in place for teams to evaluate Tier 
1 data that results in instructional adjustment.

Evidence:
• Grade level/content team, professional 

learning community, and/or data meeting 
agendas

• Unit plans
• Lesson plans that reflect adjustment
• Data meeting reflection sheets
• Programmatic data
• Documentation of a data meeting process 

used by teams

Academic TFI 1.6b
Instructional Adjustment(item description)



Helping Teams Interpret 
Results

John Hattie notes that the “most 
successful method” involved small teams of 
teachers meeting every 2 to 3 weeks using 
an “explicit, data driven structure to 
disaggregate data, analyze student 
performance, set incremental goals, engage 
in dialogue around explicit and deliberate 
instruction, and create a plan to monitor 
student learning and teacher instruction.”

Donohoo, Collective Efficacy, 2017 
p. 47



1. Identify the problem using data which 
has been disaggregated

2. Set a goal for a measurable level of 
improvement for the next meeting  

3. Discuss possible root causes for the 
problem

4. Consider a range of instructional 
adjustments

5. Commit, as a group, to making one or 
two instructional adjustments during the 
next 4-6 weeks

Common agenda items 



DIDM form



Data collection and problem 
identification



Why is this happening(possible 
root causes)? 



Instructional Adjustments



• Item analysis
• Success overall
• Success of groups
• Sharing successful strategies
• Remediation plans using evidence 

based strategies
• Scaffolding needs for future lessons
• Revision of plans for future use
• Increasing student engagement

Lesson Adjustment 
Considerations



• Identify the goal
• Commit to one or two instructional 

adjustments as a group
• Hold one another accountable 
• Celebrate success!

Make a commitment to 
the adjustment
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Thousand Oaks (California): Corwin.
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