
Module 1 is divided into several sections. Each section can be completed 
in 30 minutes or less. 

1



In-person training suggestions
This module can be broken down into sections. Each section of Module 4 
should be about 30 minutes to complete. 
This modules provides strategies that can be used for staff and students 
in trauma sensitive schools. You may want to add or enhance portions 
with visuals and examples that will resonate with your audience. As a 
reminder, always be sure to include appropriate citations when adding 
resources. Also, you might look to the resources and activities sections 
for additions that may be helpful.

In summary
● This module outlines strategies that can be used in trauma 

sensitive schools
● It can be adapted to individual contexts
● The training should last about 4 hours for the entire module or 30 

minutes for each section. 

Presenter notes information
Presenter notes are included in the PowerPoint. Background information 
for the presenter is shown as “To Know.” Statements to be shared with 
participants are shown as “To Say.” In some instances, the “To 
Know/To Say” are combined.The presenter notes also include “To Do” 
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prompts and cues for “Handouts”.

Additional activities, examples, videos, etc. are being developed. A 
presenter may add material from the resources and activities section on 
the website. 

Breaks should be inserted at the discretion of the presenter based on the 
needs of participants.

Additional activities, examples, videos, etc. are being developed. A 
presenter may add material from the resources and activities section on 
the website. 

Breaks should be inserted at the discretion of the presenter based on the 
needs of participants.
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To Know
These supplies are needed for the Trauma Professional Learning 
Modules.
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To Know
The Participant and Presenter Materials are located on the vtss-ric 
website. 
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To Know
These are the key terms used throughout the module.
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To Know:
VTSS Professional Learning Modules are organized in the same manner. 
All schools can begin their journey with Module 1 which introduces the 
foundational knowledge around trauma and trauma sensitive schools. 
This powerpoint is part of Module 4 that shares strategies on how we 
create trauma-sensitive, safe and supportive schools.

To Say:
Welcome to the learning module, “Self-Awareness”. Let’s get started!



To Know: 
Go over the learning intentions targeted for this session

To Say:
During this module we hope you will gain an understanding of the 
importance of self-awareness, as well as provide strategies develop self-
awareness skills. 
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To Know: Social and emotional learning (SEL) enhances students’ capacity to 
integrate skills, attitudes, and behaviors to deal effectively and ethically with 
daily tasks and challenges. Like many similar frameworks, CASEL’s integrated 
framework promotes intrapersonal, interpersonal, and cognitive 
competence. There are five core competencies that can be taught in many 
ways across many settings. Many educators and researchers are also 
exploring how best to assess these competencies.

To Say: In VTSS, we use CASEL’s five core competencies: Self-
Awareness, Self-Management, Social-Awareness, Relationship Skills, and 
Responsible Decision Making. These five competencies can be taught in 
many ways across many settings.They provide a solid foundation for 
social relationships and achievement. Today we will focus on Self-
Awareness. 

References: https://casel.org/core-competencies/



To Say/To Do: Let’s start by asking How do You feel? If you are doing 
this virtual you can have them annotate on the powerpoint. 
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To Know/To Say: Self-awareness is the ability to tune into your 
thoughts, feelings, and actions. When you are self-aware that means you 
are also able to recognize how other people see you and how you act 
impacts yourself and others. This is not just an important skill for kids, 
but for adults as well. There are two kinds of self-awareness: Private and 
public. Private self-awareness is when kids are aware of something about 
themselves and others may not be. For example, some kids may get 
anxious feelings when first meeting someone. They may be nervous but 
others may not notice this about them. Public self-awareness develops 
later once kids understand that other people have thoughts, feelings and 
perspectives different from theirs. Public-self awareness is when kids are 
aware of how people see them. 

We have all worked with students who do not seem to pick up on social 
cues. It is important to realize that it may not be that they don’t care 
about others feelings but they may not notice or understand people’s 
feelings. We can help that student by helping them to recognize other 
people's feelings and responses. 

Reference: 
https://www.edutopia.org/sites/default/files/pdfs/stw/edutopia-stw-
school21-well-being-progression.pdf



https://www.understood.org/en/friends-feelings/empowering-your-child/self-
awareness/the-importance-of-self-awareness
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To Know: Video is 4.10 minutes. https://youtu.be/dZL2eZBe4Ew

To Say: This video outlines what self-awareness looks like. 
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To Know: Self-Awareness develops over time. It is a process. 
To Say: When individuals are self-aware, they build upon their strengths while 
efficiently focusing on areas they need to improve upon – a key step to setting and 
achieving goals.
We know that students who can recognize their feelings and thoughts 
and how they connect with our actions are better able to regulate their 
emotions and attend to academics with more confidence and success.
Research shows us that thoughts have a direct impact on emotions 
and feelings.  Those emotions trigger a corresponding release of 
chemicals in our brain.  Using positive affirmations may allow students to 
harness and manipulate the release of chemicals that will serve them in 
constructive ways. Just by virtue of drawing attention to their 
thoughts, students become more self-aware.  

References: 
https://www.connectinglink.com/blog/social_and_emotional_learning_self-
awareness_strategies_in_the_classroom

https://www.kirstenskaboodle.com/benefits-of-using-positive-affirmations-in-the-
classroom/
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To Know/To Say: As we discussed earlier, self-awareness takes times. 
The great thing is that these skills can be taught and practiced on a 
regular basis. Learning these skills takes practice. When a student has 
developed these skills then they are able to identify their emotions, have 
an accurate self-perception, recognize their strength, have confidence, 
and demonstrate self-efficacy. 
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To Know: Video is 2 minutes - https://youtu.be/IGMW6YWjMxw

To Say/To Do: Discussion: What does this video have to do about self-
awareness? Does the hummingbird possess any of these skills in the 
video? 

● the ability to identify emotions
• have an accurate self-perception
• recognize your strengths
• possess self-confidence
• demonstrate self-efficacy
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To Know: Transition Slide
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To Know/To Say: An emotional check-in is a time when students 
and teachers come together to connect and reflect on how things 
are going. Students are encouraged to share how they feel with the 
group or maybe a partner. If you have a Feelings Word Wall in the 
classroom, encourage students to use different words to describe 
their emotions. In many cases, we feel more than one emotion at a 
time! Share yours as well. Modeling is an important part of 
increasing students’ social and emotional skills.
When we teach students how to identify their emotions they are 
able to correctly label them, recognize that emotions are temporary 
and can change, recognize how it affects their behavior, and how 
they can have a physical effect on their bodies. 
Some teachers have found great success checking in first thing 
with students as they are coming through the door. Using tools 
that show emotions, and they know they can quickly point, or 
privately share. Teachers find knowing ahead of time will help 
them support the student during class time.
It is always good at an early age to acknowledge students physical 
and emotional cues. For example: “I can see you are really excited 
right now by that happy smile on your face.” 
You can also do an activity like this online. 
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To Know: Relate this back to the hummingbird video. The hummingbird 
believed that it could do what it was doing. 

To Say: Helping students believe in themselves helps them to identify 
their strengths and sense of self-efficacy. It also helps give them hope. 
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To Know/To Say: When students have confidence in themselves it 
gives them the ability to be able to handle daily tasks and challenges 
effectively and maintain optimism about their future. 

Resource for Positive Affirmation Sticky Notes:
Kirstens Kaboodle 
https://www.kirstenskaboodle.com/product/stick-it-to-make-it-stick-positive-
affirmations-for-lower-
grades/?utm_medium=social&utm_source=pinterest&utm_campaign=tailwind_smar
tloop&utm_content=smartloop&utm_term=18678490
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To Know: This video is under 1 minute. 
https://www.youtube.com/watch?v=G0LQxRp0Rxw

To Say: Mantras are community or classroom beliefs that can be said 
together or as a class each day, or in moments that behaviors arise. For 
example, if you have a mantra around your expectation of safety and a 
behavior occurs in the classroom that impacts safety, you would pause 
and say the mantra together. Mantras can change each month to 
incorporate social emotional learning. Here you see a video of a teacher 
using a mantra in the high school setting.



To Know/To Say: Here is an example of a mantra you could use in 
the elementary setting. Notice how you can personalize to you 
classroom expectations and routines.
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To Say/To Do: Have participants discuss this question. 
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To Know/To Say: Before we discuss why praise might not work at first 
for some students who have experienced trauma, let’s take a look at 
why the practice might support the student. 

● It can be a powerful tool for building a sense of self--”Wow, my 
teacher noticed that I was paying attention!”

● It can be a way to teach new skills, and when you engage in the 
practice consistently you are literally promoting brain 
development! 

● We also remember that we may need to increase the 5 to 1 to 13 
to 1 due to the predictability this will create, and someone who 
may be living in the chaos of trauma needs predictability.
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To Know: When we apply the understanding hat trauma impacts our 
belief system, we can offer alternative ways of connecting with our 
students.

To Say: We often hear from teachers that share that praise actually 
causes the student to act out. If I believe I’m bad, and you tell me that I 
just did a great job on an assignment or expectation, then I may show 
you just how bad I am so my belief system, my reality, is not 
threatened. I also may have a belief that praise makes me look weak 
and I have to “save face”. 
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To Know/To Say: Here are some alternatives to public praise.
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To Know/To Say: Another activity to consider is value-based 
affirmations. When we engage in individually examining our values and 
learning to become self-aware within this recognition, research has 
found we do a better job at regulating our emotions, problem solving, 
and dealing with stress. It also helps with self-identity and a sense of 
belonging. As we discussed before, we must consider our classroom, the 
context and culture of our classroom, and knowing ahead of time that 
some students may need extra support with this exercise.

Students completed several structured reflection value-based 
exercises in their class throughout the year. The results were 
dramatic: Latino American students who completed the affirmation 
exercises had higher grades than those in the control group. 
Moreover, the effects of the affirmation intervention persisted for 
three years, remaining stable even as students transitioned from 
middle school to high school. 

Reference: https://ed.stanford.edu/sites/default/files/annurev-psych-
psychology_of_change_final_e2.pdf
(research led by Geoffrey Cohen, a professor at Stanford Graduate 
School of Education and the Department of Psychology, and David



Sherman, a professor at the Department of Psychological and Brain 
Sciences at the University of California, Santa Barbara. )
(https://www.cmu.edu/homepage/health/2013/summer/benefits-of-self-
affirmation.shtml)
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To Say/To Do:
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To Know: Action planning supports engagement in the work and next 
steps

To Say: 
We’ve now completed the module “Self-Awareness”. This your time to 
pause and reflect on the “how”. How will you adjust your practices to 
support learning for students who have experienced trauma?Please fill 
this in on your action plan under objectives and action planning.

Handout: Action Planner 
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